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The Rachel McMillan Curriculum and Assessment Policy

The Rachel McMillan curriculum is all the things we want children to experience, know and be able to do
during their time at our nursery school.

Our curriculum intent

We acknowledge the requirements for promoting the learning and development of children as set out in
the EYFS Statutory Framework (Appendix 1).

At Rachel McMillan, we are ambitious for all our children and aim for them:

« To have the support and nurture to ensure they are happy, engaged, resilient and
confident learners.

« To make good progress from their individual starting points. By progress we mean children
doing more, knowing more and remembering more, including developing skills, positive
attitudes and demonstrating the Characteristics of Effective Learning within their play and
exploration.

« To experience a holistic, communication-rich curriculum that challenges, excites and
inspires them to become successful and confident learners able to reach their full
potential.

« To be prepared for the next stage of their education - by this we mean their transition
to Reception class (EYFS 2), empowered to achieve success in their future.

By the time, they leave us; we want Rachel McMillan children to be confident, engaged and independent
learners who are:

Adventurous, Curious,
Communicative, Sociable,
Imaginative, Persistent, Problem-solvers,

Serving a richly diverse community, we aim for our curriculum fo be inclusive and equitable by:

« Being responsive to the unique needs of all our children.

« Ensuring that all children, can access our curriculum; including those with special
educational needs or disabilities (SEND) or those who speak English as an additional
language (EAL). With support quickly identified where needed.

« Having consistency in our provision and approaches within each shelter and across the whole
school.

At Rachel McMillan, we are committed to ensure that all children can access an enriched curriculum
offer, which includes hands on real-life experiences and enrichment experiences such as expeditions
out into the wider community. We are mindful that children may arrive at our setting with vastly
different experiences to one another, in their learning and play. Our role is to ensure that children
gain a wide variety of experiences through the seven areas of learning and that they experience joy in
learning and awe and wonder at the many phenomena and opportunities in the world.

Cultural Capital.
At Rachel McMillan, we endeavour fo provide:
i. An objectified cultural capital - providing an enabling environment where children have access
to toys, books, music, artistic tools and a space to develop their own ideas.




An embodied cultural capital - opportunities to learn about diverse ways of behaving and
communicating in different situations. Explorations of various cultures and environments such as
singing in Church, seasonal school events (Winter Light and Summer Garden Party), festivals,
Art Space, cooking opportunities, woodwork and camp fires, as examples.

Learning through play

At Rachel McMillan, we recognise that ‘a child's play is their work.” We believe that play is a
child's preferred way of learning, ensuring prominent levels of involvement. It is through play
that children are helped to learn how to learn and can begin to make sense of their world.
Therefore, Rachel McMillan children are engaged in play activities and exploration - both freely
chosen within the provision set up and guided or planned for by the staff, based on their
observations and knowledge of the children.

Our curriculum offer is cross-curricular and encompasses a holistic approach. The learning
environment across the school is organised to support all seven Areas of Learning, ensuring the
curriculum is broad and balanced. Resources are selected, mindfully, to support each child's
independent access, and to support and challenge their learning.

Children play both inside the shelters and outside in our large garden. These indoor and outdoor
environments are well resourced and supported well by skilled practitioners.

Allowing the children this amount of free play provides them with important early experiences of
choice and independence, which with thoughtful adult support, develops self-esteem, self-regulation,
empathy, intrinsic motivation, collaboration, creative thinking and persistence. All in a space where
exploration and investigation are encouraged, mistakes are learning opportunities and there is no fear
of failure.

Our curriculum: organisation and implementation.

As a Nursery school, we follow the Statutory Framework for the Early Years Foundation Stage, which
sets the standards for the learning, development and care of children from birth to 5 years.

Characteristics of effective learning: We want Rachel McMillan children to see themselves as
competent and capable learners, valuing this ability and skill for life-long learning. The three
characteristics are woven through our teaching and learning, attitudes and dispositions. Our
curriculum content is delivered and experienced on this important framework.

1. Playing and exploring - children investigate and experience things, and ‘have a
go.

2. Active learning - children concentrate and keep on trying if they encounter
difficulties and enjoy achievements.

3. Creating and thinking critically - children have and develop their own ideas,
make links between ideas, and develop strategies for doing things.

Creating an environment and opportunities within which children can develop and apply these
abilities and attitudes of effective learners will support them to learn well and make substantial
progress in all the areas of learning and development.

At Rachel McMillan, we work hard to create the children's learning opportunities through an
enabling environment. By this, we mean the creation of a safe, rich and varied space, where
children feel nurtured and valued, have a voice and sense of agency, and are confident in taking
managed risks, unafraid of failure. Children have a balance of opportunities so they can learn
through their own free play and exploration and through activities that require adult facilitation.


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf

It is within this enabling environment; that children can become confident, independent and resilient
learners who develop and make progress. We support the children's learning by providing the following
(Based on The Pillars of EYFS Practice - Cathy Bee, RBG).

Enabling Environment Pillar.

Implementation. To ensure children develop skills and knowledge over time:

Continuous Provision.

(Teaching and Learning based on
Children's interests, "53 Things for a
Rachel McMillan Child" & The RMNS
Curricular Ambitions.)

What is happening in the shelters and garden every day:

«  Creation of high-quality general classroom provision inside and outside, which
is meaningful and culturally diverse, supports all areas of learning, engages
children and facilitates active hands-on exploration.

« Children access predictable resources (children know what to expect and
where to find it) inside and outside in the garden.

« Daily routines complement this provision.

o Practitioners in the setting respond to the child in the moment of their play;
what the children are doing and communicating, using that to build on and
extend the child's learning, ensuring there is challenge if appropriate and
adding or developing resources, as necessary.

Adult facilitated opportunities and
experiences.

(Together Times focus, Cycle of
Discrete Learning Experiences &
Enrichment activities.)

Specific experiences the adults facilitate to give breadth and depth to children's
lines of enquiry.
e Practitioners also facilitate various activities to enrich children's experiences
and give particular planned teaching moments.
o Based on observations and knowledge of the child, children's experiences are
enhanced and their learning is spread across all the areas of learning.

Knowledgeable teachers and
practitioners

(Experienced staff supporting
newer/less experienced staff, school
led CPD and use of external CPD
opportunities)

Staff, structure learning to build on prior knowledge and ensure progress across
all areas of learning. They get to know children well, think carefully about who
will do what, where, when, and actively engage in children's independent learning
through skilful interactions.
Building positive attachments - supporting children in building positive relationships
with their key person (Family Worker), other staff and children.
Recognising the unigue child, - their interests and passions and their journey in
'being' and 'becoming’ - developing an understanding of themselves and their place in
the world, on an ongoing journey of growth and change.
Skilful interactions with children during planned and child-initiated play and
activities - ‘communicating and modelling language, showing, explaining,
demonstrating, exploring ideas, encouraging, questioning, recalling, providing a
narrative for what they are doing, facilitating and setting challenges.” Skilful
interaction (ShREC) and sustained shared thinking (SST) is key in challenging and
eliciting thinking, helping to build on (scaffold) what children already know and can
do as well as encouraging back and forth conversations.
Valuing mum/dad/carer partherships - understanding that all children need the
support of both parents/carers and Nursery staff to make good progress in school.
We strive to build positive links with the parents/carers of each child by keeping
them informed about how the children are being taught, how their child's learning
can be supported, and how well each child is progressing. We recognise that we
learn as much about a child from their parents/carers knowledge and that their
support and partnership make a substantial difference to their child.




Our broad and balanced curriculum is implemented using a combination of methods within these
pillars. It allows children to explore all the areas of learning and meet our curriculum intent. The
four main elements of implementation are illustrated in the diagram and detailed below.

Teaching and
Learning
based on

Children's
interests.

Cycle of
Discrete
Learning
Experiences.

The RMNS
Curricular
Ambitions.

Enrichment
Experiences.

Teaching and Learning based on Children's Interests/Lines of Enquiry:

"To have found one fourth of the answer by his own effort is of more value and importance to the child than it is to half hear

and half understand it in the words of another.”

(Froebel. 1898. 'The Education of Man’)

We believe that children need time to explore and develop their own interests. Much of the teaching
and learning at Rachel McMillan is based on understanding the child's own interests or passions. The
continuous provision, created through a wide variety of permanent resourced learning areas across the
school facilitates and enables this. Our unique learning environment led the feam fo consider the range
of learning opportunities available to Rachel McMillan children. "53 Experiences for a Rachel McMillan
Child Before they Leave" was developed from this work. (Appendix 2.). Learning is supported further,
through interactions between children and skilled practitioners, planning in response, to embed, extend
clarify or directly teach, knowledge, skills and understanding. However, we recognise that whilst these
experiences are crucial in a child's development, they may not always be enough. Not every child has
rich learning experiences, away from school. Children also need to be introduced to specific concepts,
key skills and vocabulary that might fall outside their everyday experiences. For this reason, children
also need adult facilitated lines of enquiry/learning to expand their worlds.

Cycle of Discrete Learning Experiences:

During the year, we provide a cycle of 'Discrete Learning Experiences’ (Appendix 3.) often linked to
cultural celebrations and the seasons. These activities include exploring the garden environment (e.g.
collecting and sorting fallen leaves), gardening, learning about other family experiences and
celebrations, expeditions (trips within and beyond the local area) and cooking (e.g. with fruit and
vegetables grown in our garden, and following recipes to celebrate different families and cultures).



These valuable opportunities allow children to develop their learning in a meaningful way, extending and
enriching their experiences and developing the cultural capital necessary for future life.
For example:

« Celebrations help children to learn about others and the similarities and differences
between themselves and others. They help children to develop an understanding and
celebration of diversity, fostering a sense of mutual respect and is the start of
supporting children in addressing racism or other negative discriminatory behaviour.

« Seasonal activities that respond to the weather and nature help children tune into
their environment. They support their understanding of the impact of natural cycles,
such as light and dark and the changing of the seasons. They provide an opportunity o
learn about life cycles and other elements of science.

« Expeditions help develop a child's sense of belonging to a wider community outside the
home and nursery. Key life skills are developed, such as how to find our way around
places, knowing about geographical features, people who live and work in our
communities, which shops to go to for things we need and how to pay for them. They
help, to link home life with school life and promote conversation.

In addition, many daily nursery routines such as self-registration, Together Times, snack time,
lunchtime and tidy-up time provide valuable discrete learning opportunities for our children, with
adults that bring attention to these opportunities. For example, tidy-up time is an opportunity to sort
and organise resources and learn to take responsibility. Snack time is an opportunity to count items of
fruit, numbers of chairs, take it in turns, share and talk.

Enrichment Experiences:
Our curriculum is also enhanced by fimetabled ‘Enrichment Experiences’ that all children participate in
at some point during their time at Rachel McMillan.

These are:
e 'Storytelling, Story-acting.
e  Woodwork,
¢ Football Coaching
e Clay Play,

e Transient Art
e Forest School and
e Art Space.

These key experiences also support children in reaching our Curriculum Ambitions. They provide rich
opportunities that spark children's imagination and creative thinking, widen their experiences and
support them in developing, deepening and consolidating knowledge and skills across all areas of
learning. Learning progresses at each child's individual pace, supported by knowledgeable staff and,
once they have mastered basic skills, they can move into open-ended exploration, which supports them
towards the Rachel McMillan milestones such as becoming ‘an imaginative creator, and ‘a problem
solver.’

The timetabling of these activities is described in more detail in Appendix 4, alongside an

explanation of the key learning components within each activity.



Ambitions for the Rachel McMillan Child.

Within each area of learning, we have thought carefully about our 'Ambitions’ and the milestones
towards reaching these. Based on our knowledge of our children and strong understanding of early
years pedagogy, our '‘Ambitions’ underpin our curriculum, help deliver the educational programmes of
the Statutory framework and have the 'Characteristics of Effective Learning' threaded through them.
They are as follows:

Communication & Physical

Personal, Social
Language Development

& Emotional

Settle, thrive & be a A confident communicator. An adventurous and
confident learner. co-ordinated mover.
Literacy Literacy Maths

A critical thinker and

A storyteller, book lover and .
vt A mark-maker and writer. problem solver.

reader.

Understanding Expressive
the World Arts & Design

A curious explorer and An imaginative
investigator. creator.

Our ambitions are organised into milestones, in recognition that it is not age alone that dictates a
child's abilities but a combination of factors including environment, interactions and developmental age.
Whilst the first milestone is written with the 'typical’ development of a two-year-old in mind, some
older children may also be at this first milestone on entry, to recognise the type of support and
experiences they need.

For each Ambition, we have thought about what achieving the final milestone might look like - what a
child will know and be able to do. We have illustrated these final milestones in relation to the
experiences and enrichment activities we plan throughout the year.

For full details of the RMNS Ambitions, please see Appendix 5.



Targeted interventions.
Additionally, children are supported through targeted interventions, particularly if they are not
progressing as expected or because specific interventions give support to any challenge a child may
have in relation to a Special Educational Need and/or Disability:

« Interactive Music Making (IMM) promotes and develops children’s early communication
skills and aims fo close the achievement gap between distinct groups of children. This is
delivered in small groups.

« Other discrete 1:1 or small group interventions, support children's SEND and other specific
needs, helping them make accelerated progress tfowards typical expected levels of
development. These are Attention Autism ‘Bucket’ activity, Sensory Circuit, Early Talk
Boost, and one-to-one interactive book reading (ShREC). For children with SEND, these
interventions will form part of the child’s personal learning plan (PLP)

Meeting the needs of different age groups.

Our nursery provides mixed-age provision. This means that two, three, and four-year olds are
taught fogether. As such, we have thought carefully about meeting the developmental needs of all
children, including the needs of the youngest two-year-olds.

There are four shelters (classes) of two to four-year-olds. These enabling environments ensure
that children make substantial progress in the following ways:

« The environments are sensitively provisioned, for example, resources are
differentiated, such as a mix of furniture size and mix of accessible storage
equipment.

« Separate Together Time group sessions for youngest children are pitched
appropriately so that children's love of stories, poems, songs and rhymes is developed.

« Each Shelter has generous floor provision and open spaces so that all children can work
at various levels, standing, sitting or lying down.

Shelters:

Because we want to provide children with a broad and balanced curriculum, ensure equality of
opportunity for all children, create shared experiences and a shared knowledge of where to find
things, whatever space a child is in, we have the following expectations for the learning environment
in every Shelter in our school.

Learning spaces are divided into areas OR child accessible resource storage that include:
« At least one book corner
« A role-play space.
« Block play & construction.
« Small world
« Sand/water.
« Creative area including resources for painting, mixed media, collage and junk modelling.
« Transient Art or Clay Play
« Access o mathematical resources
« Mark-making area
« Quiet area
« Malleable play



The garden is also divided into areas of learning, aimed at making the most of what the
outside uniquely provides. These include:

Sand pit.

Pond (supervised access)

Circle bark area.

Mud kitchen.

Hill and tunnel

Climbing spaces

Baskets for equipment such as cones, steering wheels, bats and balls and tyres
Digging areaq, raised beds, log pile, and grass.

The impact of our curriculum.
We are ambitious for all the children at Rachel McMillan to reach their full potential -
academically, creatively, socially and physically. At Rachel McMillan, we see each child as a
competent learner and recognise that they join us with a range of strengths and experiences
already. Through our curriculum implementation, children’'s knowledge, understanding and skills
are secured and embedded, to enable high attainment and preparation for their continuing
learning journey.

We measure and monitor the impact of our curriculum through:

Making observations linked to Characteristics of Effective Learning and Development
Matters that inform us of each child's development.

Planning next teaching steps, as they emerge, in response to the play observed.

End of day team meetings to discuss our observations of children's learning and activity
focus.

Working collaboratively with parents and carers to share information of children's
progress through, focus child meetings, online portfolio - ‘Tapestry, Family ‘Come and
Play' sessions, and an open-door policy.

Carrying out learning walks and observations of staff to monitor teaching and learning
and ensure this is of high quality.

Using the feedback to inform practice and adapt the environment.

Collecting baseline information when children start and then at the end of each term to
support with monitoring progress, particularly for any child who is not at expected
level.

Termly Child Development Reviews with teachers, SENDCo and Leadership Team. Using
the information to inform of any next steps for groups of children and individuals.
Reflecting regularly upon our practice and provision in staff meetings.

Working with our School Improvement Partner to ensure that teaching and learning is
consistently outstanding.

Working with our Governing Body to ensure that teaching and learning is consistently
outstanding.

Providing staff with CPD to support their practice.

For table of termly review and assessment activities, please see Appendices 6.



Appendix 1: Curriculum Intent for the Seven Areas of Learning

Personal, Social and Emotional Development

The Intent of PSED:

AT RMNS, we believe that emotional well-being is paramount. A child who is unhappy is not able
to learn. Personal, Social and Emotional development (PSED) is crucial in the building blocks for
the children's overall development.

We support children to learn to get on with others and make friends, understand and talk
about feelings, learn about 'right' and ‘wrong', support the children in saying 'stop’ if they do
not like something that is happening, develop independence and feel good about themselves.

Communication and Language

The Intent of CL:

We aim to support all our children to become effective communicators, fo be able fo receive
and process information and ideas and to be capable of expressing their thoughts and feelings
in a meaningful way to others. We aim to support all our children to develop a wide variety of
useful and interesting vocabulary. We believe that the bedrock of well-developed
communication and language skills will provide a firm foundation for children's overall
development. We strongly believe that and recognise the importance of shared reading with
children as a motivation for back and forth conversations.

Physical Development

The Intent of PD:

AT RMNS we recognise that physical development supports the children across all that they
experience. We ensure that we provide activities that require appropriate physical challenge,
with adequate space both indoors and outside to set up their self-chosen learning
opportunities. We ensure that all children participate in gross and fine motor activities, using
a variety of equipment to develop these skills. It is important that children are introduced to
the language of movement when performing actions. We always promote independent, self-
care.

Literacy

The Intent of Literacy:

AT RMNS we aim to ensure that children: Develop essential skills in listening, talking, reading
and writing for learning, life and pleasure. Foster a love of reading through providing a wide
range of texts and a print rich environment, which stimulates and encourages children’s
reading. Develop an understanding of how language works and communicate ideas and
information and are introduced to new vocabulary that can then be used in their own writing
and speech.

Phonics.

The teaching of early phonics is an integral part of the curriculum in the EYFS as a valuable
skill in itself but also so children are ready for the Reading Curriculum at Primary School. We
use a range of multisensory strategies to enthuse and engage the children in their
understanding of phonics, including the use of speaking and listening, songs, rhymes and
practical sound games and activities. Children are encouraged to apply their knowledge across
the curriculum.



Mathematics

The Intent of Mathematics:

At RMNS we aim to ensure that children: Have access to a high-quality maths curriculum that
is both challenging, enjoyable and real. They are provided with variety of mathematical
opportunities, which will enable them to make the connections in learning, needed to enjoy
greater depth in understanding. We want to develop confident mathematicians, who are not
afraid to take risks. We encourage independent learners with inquisitive minds, who have
secure mathematical foundations and an interest in self-enquiry and problem solving.

Understanding the World (UW)

The Intent of UW:

At RMNS we aim to ensure that we: Celebrate and recognise the important times in our
children’s lives and their direct families. Offer enriched experiences of the wider world and
celebrate the diverse community's beliefs and values, promoting respect and tolerance of
other cultures. Support children to explore the world around them, looking closely at the
changes in the seasons and the environment around them and living things. Immerse the
children in an environment that is enquiry led by their interests and natural curiosity, where
they solve problems, investigate, make decisions and experiment. Provide opportunities to work
with and use modern technology.

Expressive Arts and Design (EAD)

The Intent of EAD:

AT RMNS we aim to ensure that children: Are provided with opportunities to explore and
share their thoughts, ideas and feelings through a variety of art, design, technology, music,
drama, movement, dance and imaginative play activities. Are given opportunities to make
paintings, drawings, collages, models with varied media and materials. Are provided with
opportunities to explore colour where they have to solve problems, investigate, make decisions
and experiment. Use basic musical instruments. Learn new songs and rhymes and enjoy singing
them with each other. Offer an environment that is enquiry led by their interests and natural
curiosity and encourages investigation and experimentation.
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Appendix 2: "53 Experiences for a Rachel McMillan Child before they leave”:

1. Climb a tree.

2. Plant a seed and watch it grow.

3. Roast marshmallows around a fire

4. Bake a cake or do some cooking, (perhaps involving food we have grown at nursery)
5. Tell their own story.

6. Ride and pedal a bike.

7. Make footprints/handprints with paint.

8. Attend Forest School

9. Take part in Art Space

10. Play in the mud kitchen.

11. Take part in small group music sessions.

12. Play an instrument.

13. Take part in a woodwork session/use tools o do some woodwork.

14. Go on an expedition..to a museum, the beach, the park, the library, the farm, visit the

elderly, shopping, take a boat ride, go to the market, to the dentist, to the theatre, to
the creek.

15. Take part in caring for a pet/animal/insect (fish, chicks, butterflies)

16. Look for insects (bug hunt)

17. Take notice of nature/wildlife around us- bird watching, bug hunting, digging for worms

18. Handle living things with care and concern.

19. Build or make art with loose parts (Transient Art)

20. Take part in festival celebrations throughout the year.

21. Do some gardening.

22. Splash in a puddle and play in the rain.

23. Share a story with an adult.

24.Get dirty and messy.

25.Hang upside-down on the bars.

26.Make a friend.

27.Spend time outdoors.

28. Trust a known adult

29.Be able to communicate wants and needs.

30.To get to know and meet the local community.

31. Experience and taste different food.

32.Look after the environment and learn about recycling.

33.Learn vocabulary from another language.

34.Experience a story being read in another language.

35. Make a tent/den.

36.Do a river walk.

37.Cloud watch

38.Dress-up.
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39. Take part in nursery wide projects e.g. large box building, den building, International
Mud Day, football.

40.Learn about the history of the area/school.

41. Make and use play dough.

42.Experience different sensory/malleable materials- bubbles, clay, water, sand,
cornflour, shaving foam, water beads.

43.Paint your face/ have it painted.

44.Make and fly a kite.

45, Share all the Core Books

46. Teach a friend/peer a skill.

47.Make a sandcastle.

48.Display their own work.

49.Recognise and write some of the letters in their name.

50. Name something (a skill) you are good at

51. Thread a necklace with pasta or beads.

52.Experience the changing seasons.

53. To have a positive experience and to remember nursery as a happy, fun, secure place.
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Appendix 3: Discrete Learning Experiences.

Timetabling the children's Discrete Learning Experiences.
Discrete learning experiences are carefully timetabled to ensure that children are introduced to a wide
variety of different learning experiences that might not always emerge from their free play. The
timetable also reflects the ebb and flow of the seasons, cultural celebrations and school year, ensuring
too, that there is a sensitive balance between children's learning in their free play and explorations, as

well as activities that require adult facilitation.

Term. Autumn Term Spring Term. Summer Term
Area. 1 2 3 4 5 6
Core Books, Songs Owl Babies A Dark Dark | Lostand Found Titch Jack and the Beanstalk | The Hungry
or Rhymes. Chu’s First Day Tale Stick Man Enormous Jasper’s Beanstalk Caterpillar, story,
Our House Peace at So Much Turnip Shh! songs, rhymes
Colour Monster Last The Snowman All Core Peas in a peapod Emotions (Tom
Ravi’s Roar Funny Lunar New Year | Books (for pressed. Percival)
Ruby’s Worry bones spoken story. World Book Phonics focus — sound First Day/Making
Rabbit Foo Foo Bear Hunt Day) creation, sound lotto. Friends Books
Counting rhymes Twinkle 5 Little Ducks, | Silly Rhymes
Name songs Twinkle 5 little Peas
/rhymes Christmas
Songs
Seasonal/ Autumn: Harvest, Light and New Year New Growth Planting Growing and
Nature Based. plants/fruits that Dark Frost/Ice/Snow Blossom Pond Watch Harvesting.
have ripened. Puddle Keeping Warm /signs of Flower observation Shadows
Review of summer, splashing. Hot Chocolate Spring. Bug Hunts Caterpillars and
weather, holidays Noticing the | making. Lambs/chicks | Science themed week Tadpoles —growth,
Collecting leaves, cold - Mark Making/ Light — measuring/recording | change,
acorns, conkers clothing for | Malleable play. increasing, growth, drawing metamorphosis,
Looking for spiders. outside, Small world — weather plants and creatures habitats
Planting bulbs, seeing ice worlds. changes Water play/paddling/
getting ready for breath Torch Beach/Keeping cool.
winter. outside. investigation Making ice-lollies.
Fire Pit
Nursery or Settling: Building Stay and Lunar New Year, | Shrove Visit from Elders Gardening
Community relationships with Play for Lion dance, Tuesday Primary School notice Primary School Visits
Events. new families and families. Parade and World Book Day Summer Garden Party
children. Missing Annual visit | feasting. Day Local Visits Music and Dancing in
friends that have to the Deptford Easter Egg the garden
left. “Come Back church to Mission Hunt
and Play,” Photos of | sing The Albany.
family/Front Doors. Christmas
Reading/Writing songs.
routines: Self- Winter
registration, Light
Borrowing Books, Festival
story acting/mark-
making.
Festivals or Harvest. Cooking, Halloween New Year Pancake Day May Day Parade Midsummer festival
Celebrations. tasting, parent Bonfire Lunar New Year | World Book International Mud
partnership. Night Valentines Day Day.
Black History Diwali Sport/Comic Leavers Parties
Month. Families, Children in Relief
celebration of Need Big Dig Day
uniqueness, Hanukah Red Nose Day
difference and Christmas Mothering
similarity. Sunday
International Bread Easter
Day.

*This timetable is under continual review, updating and renewal.
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Appendix 4: Enrichment Experiences.

Some Enrichment Experiences are timetabled to make the most out of the learning opportunities that
arise as the year progresses. For example, Football and Forest School helps children settle, form positive
attachments and build friendships, and so these are placed from the start of the school year, when
children are new to the setting. Other experiences such as Woodwork and 'Storytelling, Story-acting’
start a little later once the children are more settled and so staff can give greater attention to these
more adult structured activities.

Other experiences are available at least weekly throughout the year and individual children’s needs are
met as they grow and develop and their experience increases.

AUTUMN1 | AUTUMN2 | SPRING1 | SPRING2 | SUMMER1 | SUMMER 2
Enrichment Experiences
Football Football Football Football Football Football
Coaching Coaching Coaching Coaching Coaching Coaching

Forest School

Forest school

Forest school

Forest school

Forest school

Forest school

Transient Art

Transient Art

Transient Art

Transient Art

Transient Art

- Clay Play Clay Play Clay Play Clay Play Clay Play

N Story-telling | Story-telling | Story-telling | Story-telling Story-telling
Story acting Story acting Story acting Story acting Story acting

-- Woodwork -- Woodwork Woodwork Woodwork

Football Coaching.

This experience is provided by a coach from an external organisation and is
supported by a member of staff from the Shelter group whose turn it is. The
session happens, one morning a week and each Shelter has a 20-minute session

each.

Football supports children’s physical development, their listening and attention
skills and their ability to work together and take it in turns.

Direction of Development.

Becomes familiar with the
roof space environment
and gets to know the
football coach. Begins to
listen and respond to
simple instructions and
begins to learn about
working in a team and
taking turns. New

vocabulary introduced, e.g.,
team, coach, cone, and ball.

Building confidence and
independence and team
skills. Uses and shares a
range of equipment
appropriately and
purposefully. Continues to
explore the environment
with support of familiar
adults. Continues to learn
routines. Begins to learn
some ball skills. Vocabulary
developed, e.g., kick,
squash, goal

Confident in the
environment and manages
risk well. Uses a range of
equipment confidently and
purposefully and explores
the environment knowingly.
Listens and follows
instructions, can usually
take fturns and share.
Confident with the routine.
Uses a football with
confidence and skill.
Increased vocabulary
linked to ball and passing
skills.
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Forest School.

Twice a week, the children visit our Forest School site for a 90 minute/2 hour
session. They explore, play and learn within a natural environment, rich in natural
resources and engage in Forest School specific activities.

Forest school develops the children’s knowledge of the natural world, learning to
care for and respect the environment. It supports the children in their mental
health and wellbeing, confidence and resilience, friendships, communication and
language as well as their physical skills.

Direction of Development.

Confident within the
environment and
increasingly aware of some
risk and has knowledge to
manage this. Uses a range
of tools purposefully and
explores the environment
knowingly. Increased
vocabulary linked to the
natural world and
intentions of exploration.

Introduced to the rules of | Familiar with the Forest
Forest School. Starting to | School rules and knows the
explore the environment, session routine. Explores
learning what is in the the environment with
Forest. Learning simple growing independence and
names of natural world i.e. | intent. Vocabulary is
Squirrel, logs. Exploring developing i.e. tree or bird
use of simple tools such as | names. Children test out
spades and magnifying their skills and enjoy
glasses. challenges.

Transient Art.

Transient Art involves children exploring loose parts and creating “impermanent
art”. It means creating a design out of loose pieces that are not fixed. Children
can arrange and rearrange, explore pattern and tessellation, and experiment with
placement of materials to create different effects. It supports the children's
investigation and exploratory skills and enhances their creativity and exposure to
the different uses and properties of materials. There are Transient Art areas in

available in two Shelters as part of the continuous provision.

Direction of Development.

Children explore the
different materials,
handling them and
investigating them with
their senses. They move
them about exploring
placement.

Children are more
confident o explore the
variety of materials
independently. They
arrange the materials in
different ways and may
explore making an obvious
or abstract composition.
Children concentrate and
work with focus, showing
pleasure and pride in their
creations.

Children show sustained
interest and focus in
arranging the materials.
Children begin to make
independent shapes,
arrangements, and
patterns. They may
explore creation of
patterns or enclosure of
arrangements. They
confidently add and take
away materials, arrange
and rearrange materials as
they create thoughtful
compositions. They can
talk about their finished
art and are confident,
increasingly more
controlled and precise in
their arrangements. They
show pride in their work
and may request a
photograph as a permanent
record of the art.
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Clay play involves all children exploring the unique properties of using clay. Initially,
children may just need to get used to the texture and this is modelled and
scaffolded by an adult. Gradually, as the child becomes more familiar with the
texture, they can begin to mould, shape and investigate what they can create,
including adding other resources to the material.

Clay play spaces are based in two Shelters as part of the continuous provision.
Clay play supports the children's investigation and exploratory skills, enhancing
their creativity and experience of different materials. It supports their physical
development, communication and language skills, creativity and knowledge of
materials.

Direction of Development.

Children show sustained
interest and focus in the
creations. Children begin
to make independent
shapes and models and
they add materials, use
tools and implement a
variety of skills as they
create. Their use of tools
and manipulation of
materials is increasingly
controlled and precise.
They understand that clay
can be left to dry.

Children are more
confident fo touch and
explore the clay. Children
are developing control and
skill in the use of clay and
the manipulation of
materials and tools.
Children add water and
start to make different
shapes. Children
concentrate and work with
focus, showing pleasure
and pride in their
creations.

Shows curiosity and
observes others using and
exploring the texture of
clay. Begins to touch and
mould the clay and is
infroduced to some new
vocabulary and tools, e.g.
wet, sticky, smooth, messy,
mould, roll.

Story-telling, Story-
acting.

Story-telling, story-acting’ is a process whereby the staff ask the children to tell
them stories, scribing these as they are told, (word for word). Later, these stories
are acted out at 'Together Time,' with all children having the chance to take a

turn dramatizing the stories.
It helps support children’s vocabulary, story-telling and imaginative skills. It
helps their knowledge of how to compose and play with the structure of stories.

Direction of Development.

Listens to and experiences
dramatization of other
children'’s stories.
Encouraged to tell a story
to a member of staff, with
scaffolded, supportive
questions if needed. One
word and short phrases
accepted as a story from
youngest/least
experienced children.
Children act their story
out with support from an
adult.

Children have their own,
more independent ideas,
creating simple stories,
sometimes with specific
characters, places or
events. Increasingly
children make links
between stories heard and
their own. They act their
stores out with increasing
independence.

Children create and tell
their own story narratives
with independence,
confidence and increasing
awareness of story
structure. They
confidently act their story
out to their Together Time

group.
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Woodwork.

Woodwork involves all children using real tools with wood. Initially, learning is very
closely supervised and scaffolded by an adult. Gradually, as the child becomes

increasingly skilful and safe, adult support is reduced.

There is a woodwork area in the garden which is available to children at least once

a week.

Woodwork supports the children's self-esteem and sense of capability, in being
trusted with real tools, as well as their physical development, communication and
language skills, creativity and knowledge of materials and how to use tools safely.

Direction of Development.

Shows curiosity and keen
to explore the tools and
materials associated with

developing woodwork skills.

With adult support they
are introduced to simple
tools and linked resources
such as clay and golf tees
and Tap-Tap.

Children are developing
control and skill in the use
of tools and the
manipulation of materials.
They have increased
awareness of working
safely, knowing for
example that they must
always wear goggles as
they work. They show
increased control and
precision when using tools.
Children concentrate and
work with focus, showing
pleasure and pride in their
creations and self-
efficacy.

Children show sustained
intferest and focus in the
creation of their own
pieces. They choose
materials, tools and
implement a variety of
skills as they create. Their
use of tools and
manipulation of materials
is increasingly controlled
and precise.

Art Space

Direction of Development.

Shows curiosity and
observes others

Children are more
confident to Children
concentrate and work with
focus, showing pleasure
and pride in their
creations.

Children show sustained
interest and focus in the
creations.
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Appendix 5: Ambitions for the Rachel McMillan Child.

Settle, Thrive and be a
Confident learner.

First Milestone: A settling learner.

Children make a strong relationship with their Family Worker. With increasing confidence, they separate from

their parent /carer at the start of the session. Their Family Worker is their 'secure base’ throughout their

session and they 'touch base’ with them as needed.

As children grow in confidence, their involvement in nursery activity deepens. They start to choose activities

based on their interests and sometimes need to seek reassurance or help from a familiar adult.

Children may play alone or begin to play alongside children playing at the same activity/area. )
™

/ Second Milestone: An increasingly sociable learner
Able to select resources and activities with their own ideas in mind and show an interest in new experiences.
Their engagement and perseverance grows. Will take part in pretend play.

Demonstrate friendly behaviour such as sharing resources with others and showing an interest in others’ play and
ideas. Can communicate with their friends and negotiate about play ideas and resource sharing. May need some
adult support.

Increasingly able to follow routines and boundaries and starting to become more independent in their self-care
needs.

A4

/ Third Milestone: A confident, increasingly resilient learner.

Extending and creating more varied play situations, as well as eagerly participating in new experiences.
Persevering when met with challenges or difficulties.

Playing cooperatively with others, confidently initiating play, sharing ideas and finding solutions to conflicts.
Able to make comments about their learning and play, showing pleasure/pride in what they have done.

Able to follow routines/ boundaries, understanding why they are important and showing increasingly independent

self-care needs.

Able to talk about feelings using a range of vocabulary, with appropriate ways of assertiveness & expression.

Final Milestone: What it looks like to be a confident, independent and resilient learner.
Children play and learn more collaboratively over longer periods. Taking part in more challenging activities.
They talk about, reflect on their learning, and can comment on their ‘thinking' and the ways they go about learning.
They are willing to persevere through difficulties and can talk about what helps them when they find things hard.
Children show that they are developing their metacognition.

Key Vocabulary:

Gentle hands, kind words, try, help, good sharing, your turn, fogether, join in, 'Stop I don't like it', choose, put on,
pull up, wash hands, nappy, toilet.

Range of emotions such as happy, sad, angry, worried, scared, excited, surprised.
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A Confident Communicator.

f First Milestone: A social communicator

Makes short eye-contact/face watch, reflecting facial expressions such as smiles, and respond to simple
comments or questions about the things they like (especially related to family or home) using gesture or
isolated words.

Follows a simple instruction such as, 'Coat on’ or 'Put the car in the basket.’

Starts fo join in with a few familiar songs or rhymes using signs, actions and key words.

Enjoys 1:1/small group interactive story times, repeating words used by others or making own one-word
comments.

4 Second Milestone: A speaker

Speaks using short simple sentences and may ask some simple questions.

Interested in words, repeating what is said and vocabulary is noticeably increasing. Using familiar words or
expressions in their play

Re-tells an event, saying what has happened, where, and with who, may need some scaffolding from a familiar
adult.

( Third Milestone: A confident communicator

Uses social talk to greet friends or familiar adults and starts conversations using sentences.

Able to listen to the conversations and the responses of others, increasingly engaging in back-and-forth
responses.

Responds to more complex instructions or questions and begins to ask more complex questions about what
interests them, using language to explain ideas or knowledge to others.

Knows and joins in with at least 10 songs or rhymes. )

Final Milestone. What it looks like to be a confident communicator
Children enjoy using newly learned vocabulary and playing/experimenting with words e.g. nonsense words or rhyming
words. They use questions to clarify their thinking and develop understanding. They use increasingly complex talk to
explain how things might work or why they might happen and enjoy learning new vocabulary.
Conversation is social, with children enjoying expressing their views and ideas and increasingly interested in the
response and ideas of their peers and familiar adults.
Children retell and create their own stories, often using familiar patterns and phrases, or drawing on 'story
language’ to tell their own ideas.
When looking at a book, the child talks about what they see and read, using a range of vocabulary to share their
ideas and suggestions about stories or information.

Key Vocabulary:

An expanding repertoire of songs rhymes and story language.

An expanding playfulness with vocabulary, nonsense words, rhyming words and jokes.
An expanding technical vocabulary based on topics, books and interests.
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An Adventurous and
Co-ordinated Mover.

( First Milestone: An explorer of themselves in space

Develop their spatial awareness, enjoying moving, discovering their strength, balance and control whilst moving
and climbing, wanting to explore different ways of moving, developing a sense of their capabilities whilst
sometimes needing reassurance or support from familiar adults.

Beginning to be aware of space, others and obstacles as they move, stopping, starting or changing direction o
avoid bumping into others or crashing into objects.

Start to explore and manipulate one-handed tools, with support learning how to use the tools for a purpose and

correctly and safely.
Z

g Second Milestone: A persistent enjoyer of challenge

As children become better coordinated, stronger and with increasing balance, they are able enjoy the

increasing challenges of investigating more complex ways of moving, climbing higher, running faster, jumping

higher, with an increasing awareness of safety.

Children confidently use of a range of one-handed tools to create changes in materials and are persistent in

developing the control and dexterity needed to use them effectively.

They explore use of some tools with adult support and can follow simple instructions. _)
y4

( Third Milestone: An adventurous and co-ordinated mover

Climbs, rides, walks and runs safely with control, strength and balance, avoiding others and obstacles.
Children enjoy challenging themselves to move in a greater variety of ways, using apparatus/structures/trees
with increasing creativity.

With adult support, they think about safety and managing risk.

Children collaborate with each other in large physical play e.g. moving large items such as crates or blocks.
Able to make choices about best tools to use depending on aims e.g. scissors or hole-punches. )

Final Milestone: What it looks like to be an adventurous and controlled mover:
Children delight in the challenge of moving in a variety of different ways, gaining increasing control of their body
challenging themselves physically and climbing ever higher up on the frames, structures or trees and/or they master
riding a two-wheel bike.
Children have an increasing understanding of the need for safety and managing risks.
With mark-making tools, children enjoy creating deliberate and controlled marks, and shapes that represent
letters, numbers or specific objects. They usually select a dominant hand.
Children use a variety of different tools with an idea of what they want to make and how they want it to look.

Key Vocabulary:

Comparative: higher, faster, longer, quicker, slower, stronger

Tools & actions such as: scissors, hammer, pen, pencil, brush, climbing, running, hopping, cut, screw, pedal, push. pull,
Other: risky, try, "check it is not too wobbly”, challenge, “"keep going”.
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A storyteller, book lover and
reader.

First Milestone: An explorer of stories and books.
Children take part in pretend play, making up or developing a story with toys such as dinosaurs. They may put on
dressing-up clothes to become another character. Over time they will develop their play with others, deciding
who is in what role.
They may want to look at books or ask to be read to. Children begin to investigate books, lifting flaps, naming

characters, talking about pictures. They may use known phrases or vocabulary. ‘ |

Second Milestone: An investigator of books, stories and rhymes.
Children make choices about what books to read, choosing ones which are familiar/their favourite, or suit their
interests, exploring them alone, with friends or with an adult.
Children take part in interactive reading. They respond to features of the story, ask questions and make links
between what happens in the story and their own experiences.
Children join in with stories, rhymes, songs, using props or actions. They begin to fill in missing words or phrases
in familiar stories or rhymes. They may make a suggestion about what happens next.
They listen to stories with increased attention and when playing with props can use these to retell or make up
their own story.

Third Milestone: Developing pleasure in story-telling, books and reading.
Children take part in story-telling in their play and with adult support, at "story-telling, story-acting time" or by
using Tales Toolkit. As they become more familiar with these structures, they become more independent in their
story telling and familiar with the way stories are structured.
Children can talk about story settings, events or characters. They may make predictions about what happens next
in a story and use familiar stories in their role-play.

Final Milestone: What it looks like to be a story-teller and lover of books and reading.
Children frequently look at and refer to books, enjoy talking about their favourite books, naming characters,
recalling the narrative and saying why they like it.

During 'Story-telling, story-acting' or using Tales Toolkit, children are excited to tell a story, often using some
'story-language/phrases’ or making up their own story based on ones they already know.

Children tell stories with increasing independence, creating characters, place, events/problems and solutions or
resolutions, increasingly structuring them with a beginning, middle and end as well as using time conjunctions.

Key Vocabulary:

Story language such as 'Once upon a time' 'Once there was..." and time conjunctions such as ‘then’, ‘after’, 'next’. ‘'The
End'.

A repertoire of familiar rhymes, songs and stories, including traditional tales and Core Books.

Children can name titles of favourite stories and rhymes.
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A mark-maker and writer.

First Milestone: Developing gross & fine muscle strength and control.
Children can use the muscles in their hands and arms to make big movements and bring tfogether hand any eye
movements to fix on, make contact and manipulate objects.
As children develop these large and fine motor skills they engage in activities for longer periods of time, with
focus. They are increasingly confident to engage in activities such as: throwing and catching balls/beanbags,
climbing, exploring playdough and paint.

Second Milestone: Exploring ways to mark-make.
Children can make random marks with their fingers and some tools. They explore mark making in a variety of
ways such as making marks in dough/clay/sand, holding a paint brush to make marks or using chalk on the ground.
As children become more confident, they begin to talk about their marks with others and may give meaning to

these marks e.g. “That's my cat” or "It's mummy"”.
Third Milestone: An emerging writer.

As children’s mark-making develops, they can make smaller and more controlled movements. They can draw lines
and circles and they begin to distinguish between the marks, talking about lines, circles and zigzags. They enjoy
investigating the effects with a variety of mark-making resources.

Children begin to use anticlockwise movements and retrace vertical lines as they form marks. They are familiar
with the language of directionality such as up, down and round and round.

Children can find their name card and will use it when attempting to write their name. By using their name cards,
they become more confident in attempting to form letters and can recognise the initial letter of their name.
Some children will begin to form recognisable letters. They may know some letter sounds.

Final Milestone: What it looks like to be a confident, enthusiastic writer.

Children hold their pen or pencil with a comfortable grip, increasingly using a dominant hand. They can write the
initial letter and other letter shapes to represent their name, to label their work OR mark- make and write for a
purpose such as a survey of people's favourite stories or taking a 'register’. They increasingly form letters with
correct directionality. They have increasing phonic knowledge and may use this to construct some words

Children are interested in fext and print and what the adults are writing, often asking what print 'says’.

Key Vocabulary:
Letter names, writing equipment names, letter sounds. List, story, label, drawing, letters, invitations, cards.
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A Critical Thinker and Problem
Solver

( First Milestone: A Mathematical Explorer and Experimenter
Children begin to combine objects, compare them or mix/move malleable items. They start to use modelled
vocabulary such as tallest, heaviest, the same and if mixing materials, count with adult support, the scoops or
spoonful used.

With support, children begin to compare amounts, using modelled vocabulary such as ‘more’, ‘the same’ or ‘a lot".
They may count the number of scoops or spoonful used when cooking or mixing items, pouring and filling.
Children explore and play with number, throwing dice, with counting like behaviours/saying some numbers in
sequence and using numbers in rhymes and songs.

Children explore and arrange different resources, noticing properties such as colour, shape or size and noticing
patterns.

( Second Milestone: An Emerging Problem Solver

Children compare and use language of size weight, length, capacity and position in everyday contexts with
increasingly accurate vocabulary.

They use and combine shapes, construction and blocks to explore design, making and building. The models made
develop in their complexity. Children start o make corrections themselves e.g. when completing an inset puzzle,
but sometimes need support. Children recognise similarities and differences in shape, for example, when using
tap-tap.

Children count in everyday contexts with increasing accuracy. They are starting to understand that each
counting word represents an object (tagging) and an amount. They begin to solve real problems involving
amounts, such as making sure everyone has the same number of fruit pieces, meaning they are looking for
simple solutions to mathematical problems.

( Third Milestone: A Problem Solver

Children have an understanding of the ‘numberness’ of numbers and can 'see’ arrays for numbers 1-5 in a variety
of different ways, all of which total the same. They know the total without having fo count objects individually
(subitising).

Children know the number sequence in order to at least 10 and know that the last number reached when
counting, tells you how many there are in total (cardinal principle). They recognise some numerals.

Children identify and talk about patterns around them and patterns they create. They can copy and invent their
own pattern sequences such as ABABA patterns or more complex patterns; ABBABBA, ABCABC. )

Final milestone: What it looks like to be a creative thinker & problem solver.
Children can quickly recognise (subitise) up to 5 objects without having to count them individually. They can talk
about how they group or 'see’ the total and enjoy exploring the different ways a total number can be subitised.
They can count objects, actions and sounds with growing fluency and accuracy and can link number symbols with
number values. They can talk about adding or taking away small amounts when discussing number totals.
Children use a variety of different resources to design, build and arrange (loose parts, blocks and construction),
talking about their plans and ideas and enjoying the thinking process and problem solving.

Key Vocabulary:

Comparative such as: longer, shorter, bigger, smaller, heavier, more, fewer, empty, full.

Number and shape names and descriptors such as: subitise, count, cube, square, triangle, face, edge, vertices.
Other: pattern, repeat, contain, volume.




A Curious Explorer and
Investigator.

( First Milestone: A Curious Explorer
Children demonstrate an interest in sensory experiences and exploring the school outdoor environment. They explore
the garden space and are curious about the natural features, plants and creatures there. They make gestures and
simple observations to share their interests.
Children are curious to investigate how resources work. Investigating cause and effect when playing with water, sand
or mud and keen to understand how things work such guttering balanced on ‘A’ frames to make water channels.
They enjoy meeting new people around them, curious about their family members, celebrations and food. Children
initiate play based on their own, and some shared knowledge and experiences.

N Z

( Second Milestone: An Understanding Explorer

Children begin to make observations talking about what they see. They use their senses in hands on exploration of
natural and manufactured materials. They can identify similarity and differences in properties of different materials.
They use tools and understand the changes they make when they use them.

Children begin to learn simple vocabulary to describe their observations and resources e.g. plant or creature names,
ramp, channel. They show awe and wonder and ask questions about what they see. They offer suggestions or answers
to "I wonder” questions asked by adults.

Has a sense of self and is keen to share and celebrate events, which are important events to them and their family,

with others.
N2

( Third Milestone: A Knowledgeable Investigator

Children notice, talk and share their observations and knowledge about changes they see in the world around them
(weather/seasons, cooking, melting/freezing, countries and cultures). They use all their senses.

Children use vocabulary or phrases that are more technical in their descriptions and suggestions as they observe and
investigate.

Children select equipment that support their investigations e.g. magnifying glasses, Bug collection pots.

They show interest in non-fiction texts, themed around their explorations.

J

Final Milestone: What it means to be a curious and knowledgeable explorer and investigator.
Children can talk about growth and life cycles of butterflies and frogs. They can talk about their own growth, describing
some similarities and differences between now and when they were babies. They can name and describe some familiar
plants and creatures and talk about what they need to be cared for and to grow (water, food, light and love).
Children can talk about their locality especially locations they know and familiar routes, to nursery and home, to the
river, the shops, the bus stop, the park. They talk about journeys abroad when they go on holiday, to visit family or
friends.
The child celebrates the complex uniqueness and similarities of themselves and others including different genders,
races, abilities, sexualities and faiths.
At the woodwork bench, the child plans an outcome and successfully uses tools to make changes to objects.

Key Vocabulary:

Environment: garden, flora, fauna, plants, animals, life cycle, seasons, forest.
Celebrations: people, unique, share, event, family, differences, similarity, unique.
Tools: cause, effect, work, changes, names of tools (e.g. hammer), technology.
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An Imaginative Creator.

First Milestone: A Curious Creator
Children are curious to explore a range of media, materials and tools, using their senses to explore and investigate.
They experiment with using their body to move/dance, make sounds/create music, beginning to enjoy joining in
with songs and creating marks or simple 3D models.
Children show interest in role -play and use their lived experiences and observations in this play. They enjoy the
presence of adults or other children, engaging in this play alongside each other.

Second Milestone: An Expressive Creator
Children's exploration expands and becomes more complex. They try different ways of manipulating media and
objects and tools, rolling, squeezing, twisting, and pinching. They are motivated fo try less familiar items e.g.
woodwork tools or paper punchers. They observe and seek support from adults or children to learn how to use
less familiar items, sewing needles, pliers, hammers.
Children's use of resources to create pictures, models and sculptures widens, such as using pens, chalks, paints,
collage, clay, Transient Art items and Loose Parts.
Children enjoy expressing themselves through movement, sound, action songs and Ring games or imitating people

and scenarios they are familiar with to create new narratives. J—L

Third Milestone: An Imaginative Creator
Children use their experiences and knowledge to think of materials, techniques and tools to create new models,
sculptures, pictures and abstract pieces. Increasingly they will have a thought about what they are trying to
achieve even though this may change as they are in the creative process. In their Loose Parts, Transient Art and
Block Play they will plan, create and make their ideas.
As they explore creating closed shapes and continuous lines, they will start to attribute their marks as
representing familiar objects.
Children use their knowledge and experience to express themselves in new imagined scenarios, taking on
different roles and creating a simple story narrative to their role-play.
Children enjoy sounds and movement, singing familiar songs, dancing with their peers and using instruments fo
play beats and rhythms. Children use their repertoire of movements, sounds and materials imaginatively to
create representations of themselves, ideas and scenarios.

Final Milestone: What it means to be an imaginative creator.
Children enjoy using their prior knowledge and understanding of objects and materials, being curious about how to
use items in new or idiosyncratic ways to represent something new. They consciously combine and add different
materials together to create, such as using collage to decorate objects made in woodwork. Children's spoken plans
and intention become more detailed and they are persistent in creating a final product, able to talk about the making
process. The creation process has greater complexity as children combine tool use and techniques to create,
experimenting further with colour, design, form and function.
Children know and sing a range of songs and begin to make up their own songs. They can follow, copy, and create
simple beats and rhythms using body percussion or instruments.

Key Vocabulary:

Media and materials: names of different media, senses, body, movement, sounds, marks, pattern, repeated,
imaginatively.

Imagination: prior knowledge, understanding, curiosity, objects, materials, represent, imaginative, scenario,
narrative.



Appendix 6: Rachel McMillan Nursery School Assessment Overview.

Every family is invited to an
admission meeting and then offered
a Home Visit or '‘Come and Play’
session.

Mums/dads/carers share
information about their child's
interests, communication,
confidence and physical health with
a member of the Leadership

Team and/or their Shelter team.
One staff member of the pair
conducting Home Visits will become
that child's Key Person (Family
Worker).

The information shared is added
to the child's admission paperwork
and recorded on a Home Visit
information sheet.

Information learnt is then built
into their early settling provision
planning. This information may
also be shared in our whole feam,
fortnightly, Children's Meeting.
Some children may be referred to
the SENDCo at this point so we
can consider if they have
emerging needs that need specific
support, immediately OR where
relevant, to enable a planned
Transition TAC.

Observations: These are a snapshot
of children's starting points with a
particular focus on the Prime Areas
of Learning. A key feature of this
observation is identifying what
children can do and what they are
interested in, to support
individualised planning and
resourcing.

Passports: These are a
communication tool between staff
and with families/cares. They
record how children are responding
to the graduated settling, anything
of significance such as a new baby in
the family and will include
observations and strategies when
children need some additional
support.

Most children will be on the
typical Nursery 'universal’
pathway,” accessing our curriculum
with appropriate

scaffolding and support from
staff.

Some children will be identified
as needing a 'universal plus’
pathway, e.g.: Early Help for their
family, a different graduated
settling plan or nursery based.
interventions i.e. small group
Together Times,

OR some children may need
referral to the SENDCo to assess
whether they have specific
emerging educational needs.

2-Year-old checks are completed by
the Teachers and Family Workers in
each shelter within the child's first
6 weeks at nursery. This info is
added to their Tapestry Profile.

As above, plus

Any developmental concerns are
brought to the SENDCo and/or
school Children's Meetings.

Staff make an assessment for all
‘'new starters', in the child's first 4
weeks considering if they are at or
below, expected development levels.

This adds to our observations to
consider how best to support
settling, plan for learning and
progress and/or extra support.
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Every week, four to five children
per shelter, are identified as
“focus” children. They are the key
children for observation assessment
and responsive planning from all
shelter staff across the week.
‘Learning Profile’ sheets are shared
with focus children's families to gain
the family view on children's
interests, learning progress and
next possible steps for
development. All staff spend time
with the focus children o make
detailed observations of their
interests, skills, vocabulary,
knowledge and understanding in each
of the seven Areas of Learning.
These include the responsive
‘teachable moments’ used to
scaffold children’s learning and
evaluate next steps of teaching and
support to ensure progress.

In a term, every child has a week
when they are the focus child.

The observations recorded for
each focussed child are added to
Tapestry and shared with families
online and in a parent meeting.
Families are asked to return the
completed ‘Learning Profile’
sheets, to add to the staff team's
understanding of that child's
interests and learning.

All the information collated forms
the basis for collaborative
feedback and update meetings
between nursery and Mums, Dads
or carers.

Each child has a Tapestry online
profile used by staff and shared
with the child's mum/dad or carer.
Their purpose is to record children's
interest and passions at nursery and
home. Profiles include examples of
the child's significant learning and
development moments, over fime.
Their learning dispositions and
characteristics, interests or
strengths and the child's responses
to the teachable moments used by
staff as they work with each child.
The possibilities and opportunities
for next steps of development are
also recorded.

However, there will also be some
additional photos of children's
activity/learning, or significant
moments e.g. a Birthday and some
additional, short observations of
‘WOW' moments.

Observations are collected on
Tapestry for each of the seven
area of learning. They celebrate
the children’s learning and
interests. They contribute to
planning specific teaching through
specific experiences, interactions
or resourcing.

These observations help us to
develop our learning partnership
with mums/dads/carers. They
give detail of their child's learning
and progress and invite families
to make a response either to the
observations already written or
through families adding additional
information about children's
interests and activities out of
nursery.
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We meet with each focus child's
family the next week to discuss our
observations and the families. The
child's interests, skills, knowledge
and learning is celebrated. It isa
good opportunity to listen to the
parent’s perspective and
understanding as well as their
questions or concerns. We agree
together what would next support
and further children’s learning and
development. This information is
recorded on the Learning Profile
sheet and Tapestry Profile. Our
approach is open, honest, supportive
and accountable.

The meeting is central to
celebrating children's learning and
interests and our partnership
approach with families. This may
include an

exploration of any barriers to a
child's learning as well as ways
home and school can work
together to overcome these, in
the best interests of the child.
Focus child, parent meetings are
held every week, ensuring that
families have regular and
frequent contact with nursery
staff.

Termly assessment for all children
across the seven Areas of Learning.
We assess if children are at or
below, expected development levels.

This age-related assessment
information enables us to identify
any children:
Needing additional
support to make expected
progress.

+  On-track (Expected)

* Making rapid progress
and thus needing
curricular challenge.

The analysis of this assessment
allows us to monitor equalities
and allows us to review support
for the children in the 'universal
plus’ and ‘emerging needs’ groups.

Termly meeting between
Leadership, SENDCo and Shelter
Lead, to discuss children's
development, particularly those
where there is a concern or current
strategies might not be working.

As Above

This evidence based discussion
enables us to collectively consider
where additional support or
coghitive challenge might be
needed, to hold each other to
account and to ensure there is
equality of educational
opportunity and progress
outcome.

As Above and

Teachers and Leadership Team
continue to review progress of
children in the 'universal plus’
and ‘emerging needs’ groups.
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Support Interventions are
reviewed and additional
assessment, may be used if
appropriate to identify particular
needs.

As Above

As Above

As Above

As Above

As Above

As Above and

Teachers and Leadership Team
continue to review progress of
children in the ‘universal plus’
and ‘emerging needs’ groups.
Support Interventions are
reviewed and additional
assessment, may be used if
appropriate to identify particular
needs.

As Above

As Above

As Above

As Above

These summarise children's
interests, learning styles and
learning dispositions. They focus on
and celebrate children's progress
and include the strategies and

teaching methods that best support

that child. Where applicable,
interventions, to enable better
access to the curriculum or
overcome barriers to learning are
identified. They include the child
and family voice. Visiting primary
schools and inviting EYFS staff in

helps to reassure children about the

move

The Learning stories are for the
child and their family to
celebrate the child's development
and learning at nursery. The
information for the receiving
school helps staff to prepare for
that child's transition. Transition
meetings enable staff to visit
children at nursery and children
to visit their new school.
Information between staff incl
the SENDCos’ and families about
children's learning and needs
minimises any negative impact of
moving to a new school.
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